UKS2 at Wharton Primary School

	Planning

	Texts are chosen which challenge all children. They aim to engage through a variety of fiction, non-fiction and poetry. Prior learning is considered to ensure that the text has purpose. Specific skills are taught within lessons so the text type needs to fit the intended outcomes. Extracts are chosen or several chapters are read. For revision and assessment purposes, the chosen texts may be short, complete ones. Questioning is carefully thought through so that it meets the Year 6 objectives from the reading progression chart. 
There is a focus on word reading and vocabulary to begin the week’s sequence, looking for words in context and discussing etymology. This moves on to deeper comprehension, where there is a focus on book talk, offering opinions and listening to others. This will then move onto the specific skill/s being taught that week, be it retrieval, using skimming techniques, inferential concepts and prediction or summarising ideas through use of ‘hash-tagging’. Questions appear in varied formats (e.g. true/false, fact/opinion, ordering, matching etc…) as well as more responsive questions which require more evidence (PEE questions). Opportunities for all are planned for weekly and sessions do not always require a written response.

	Teaching sequence

	Day 1: Word reading & vocabulary. The text will offer challenge for all and differentiation is provided through use of adult support or varying levels of independence. We will work out unfamiliar words and use knowledge of root words, prefixes and suffixes. This session will focus on reading within context and discussing language choices and shades of meaning. 

Day 2: Now the text has been read, there are opportunities to support fluency, through encouraging pace and prosody. This is where we will begin. This may be individual or through whole-class techniques, such as echo or choral reading. Everyone feels included. Question types on this day will consist of word level and retrieval questioning (e.g. find and copy, which word could replace…, find a phrase that…)

Day 3: Reading again for fluency. Questions will move on to a greater variation with more detailed responses being modelled and required. 

Day 4: Depending on the length of text, more summary, inferential and PEE questions will be discussed, or we will begin the cycle again with a new section/text. 

Talk and oral responses are at the heart of each cycle.

The children also access an online reading programme entitled: ‘Bedrock’. This programme helps to embed skills that are being taught and enriches the daily guided reading lessons. Children are able to access ‘Bedrock’ at home, and pupil feedback indicates the class enjoy using it and look forward to the twice weekly 20 minute sessions.

	Talking/discussing books

	Children are consistently encouraged to join in discussions, within guided reading sessions and also throughout the day. We want children in this phase to be able to recommend books and other texts to each other and share opinions. Children are taught to build on their initial thoughts and listen to others so that they can build on their opinions too. This then can build on fluency with the way in which children are interacting with one on an academic basis level. Conversational structure is explicitly taught and the teachers model their own love of reading. Teachers talk about favourite texts and discuss their thoughts during reading activities. Regular ‘book speed dating’ takes place, giving children the chance to discuss texts and share ideas, before feeding thoughts back, either in groups or to the whole-class. Turn-taking and partner talk is modelled. There is a language-rich environment, where the teachers probe with open-ended questions and might re-word or extend children’s responses to stimulate further discussion. The children work well here and confidently and appropriately discuss these books and texts with one another – promoting great listening and speaking opportunities. 


	Reading environment

	Libraries within the classroom are generously stocked with a range of fiction, non-fiction, poetry, comics, some graphic novels and newspapers. Children are encouraged to bring books in to share and recommend within the room. Reading is important within the classrooms, books are cared for and presented well. Near the science display, there are related science books, the geography display has related geography books, etc… Children see books as integral to their learning and appreciate them. Authors are discussed, new books are highlighted and poetry time is a fixture which then leads to greater interest. An end of day 15-minute session in UKS2 is provided where the class teacher reads the chosen class book to the children. This is important for the pupils in class to listen to how an adult read, the pace in which they are going at and the different tones of voices for characters/people. 

	Reading across the curriculum

	Reading is integral to every subject. All science, geography, history, R.E and RSHE lessons have book links. ‘Topic’ areas are always based around quality texts, which children can refer to and enjoy. Reading is not seen to be something done in guided reading. That is the teaching, the love and interest is throughout.

	Books to share


	Rooms are well-stocked with many books that children can share. This is alongside the KS2 library. There is a wide variety of texts to choose from and if children have a particular request, this can be accommodated. Teachers read a selected book every day, whether that be the class read, voted for, or a shorter book to simply enjoy. Poems are read each week, which children chant along with, echo, or simply discuss how it made them feel.

	Home reading/role of parents & carers

	Children all have a book that they take home to read. Those who are still on levelled books are welcome to choose one for pleasure too. Books are signed, but this can be by the child. All children are then checked at least once a week by an adult to assess progress and whether the book is suitable. We want to encourage free-choice, but are also aware that children may choose at the wrong level for their current attainment. Parents & carers are asked to listen to their child read 2-3 times weekly, even if they are confident readers, so that books can be discussed, comprehension can be questioned and new vocabulary learning can be assessed. Comments should be made in books. We have looked into an online recording system – Boom Reader – to make this simpler for parents & carers to communicate with the class teachers.

	Children below ARE / interventions

	2-3 weekly 1-1 reading with an adult takes place and extra support is provided within reading sessions with either the class teacher or support staff in the year group. Mrs Giblin – our out of class support member of staff - provides comprehension assistance through focused programmes and discussion for those who are very much below the expected attainment. Question stems are provided for parents to support progress at home and books are changed regularly following assessment of understanding.

	Reading for pleasure

	We believe at Wharton in lots of book talk! Authors, poets and illustrators are celebrated. We read poetry throughout the week, which might make us laugh, or have to think more deeply. We hot-seat well with children acting in roles given by a poet or character. Book dating stimulates interest of new texts. Reserve lists allows children to talk to each other about chosen texts. We read to the children every day and discuss the text (which they have chosen). The classrooms are well-stocked with a variety of books and have comfy areas to sit and enjoy them. When the children read, the teachers do. We want them to see we enjoy it too. 

	Assessment

	Daily formative assessment takes place through whole-class marking and feedback, and then more specific individualised feedback. Areas for development are noted and this feeds into the next cycle’s planning. Children are listened to read and asked questions before changing finished books to show they have understood what they have read and can move onto the next step(s) from there. Reading across the curriculum allows for teachers to check reading in different contexts. End of term summative assessment takes place and gaps in knowledge or understanding are analysed, discussed with each other and the SLT and next steps are planned.


